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	Long Term Curriculum Map

	



Subject: English			
				 

	Year group: Lower Primary Cycle One

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	The Owl Who Was Afraid of the Dark
	· Stories have a beginning, middle and end and often include a dilemma and resolution.
· Characters can have feelings and fears which change across a story.
· Authors use descriptive language to help readers imagine settings and characters.
· Pictures and words together give clues (inference) about what is happening in a story.
· Non‑fiction texts have different purposes from stories and present facts about real things.
· Sentences start with a capital letter and end with full stops, question marks, or exclamation marks.
· Commas can be used in lists.
· Words such as and, because, so, when, then join ideas together.
· Time words and adverbs help order events (e.g. first, next, later, finally, quietly, carefully).

	· Retell the parts and whole of a story using story language and sequence (beginning, dilemma, resolution).
· Make simple inferences about characters’ feelings and actions using pictures and text.
· Write captions and labels linked to images from the story.
· Describe characters and settings using adjectives and expanded noun phrases.
· Write simple sentences that are grammatically complete.
· Begin to join ideas into compound sentences using simple conjunctions (and, because, so).
· Use basic punctuation accurately: capital letters, full stops, question marks, exclamation marks, and commas in lists.
· Recount a real event linked to personal experience (e.g. overcoming a fear).
· Write a non‑chronological report about owls or nocturnal animals using headings and factual sentences.
· Re‑read writing aloud to check it makes sense.
	· Formative:
· Daily observations during shared reading and discussion
· Oral retelling and role play of story events
· Sentence level writing tasks (captions, descriptions, short recounts)
· Teacher marking and verbal feedback
· Phonics and spelling application within writing

· Check point:
Mid‑unit independent writing task: 
· Character or setting description or
· Short recount of an event
Assessment of sentence structure,
punctuation and use of conjunctions

· Summative (end of unit):
Independent extended piece of writing : 	Comment by Kaley Macis-Riley (Endeavour): Be mindful of this needing to be, ideally, one- max two, pieces of summative to review learning at the end of the outline per term.	Comment by Elizabeth Owen (Endeavour): I was trying to give options hence saying one of the following. I can reduce this to one I choose if you prefer.	Comment by Kaley Macis-Riley (Endeavour): I understand. However, the assessment end point should always be clear rather than optional due to only assessing what has been taught. Can chat more when we meet re this :) 
Non‑chronological report about owls or the dark 

· Teacher assessment against Nexus Steps expectations for writing and reading



	Spring
	The Fox and the Ghost King
	· Stories have a beginning, middle and end that follow a clear narrative structure.
· Characters have feelings, motivations and actions that can be inferred from what they say and do.
· Authors use descriptive language (nouns, adjectives, verbs, and adverbs) to create images for the reader.
· Speech in stories is shown using inverted commas and correct punctuation.
· Punctuation marks (full stops, commas, question marks, exclamation marks, and apostrophes) help make meaning clear.
· Non‑fiction texts have different purposes and structures (e.g. newspaper reports, sports reports, blogs).
· Instructions and rules tell the reader how to do something clearly and in order.
· Information can be presented in different text types depending on audience and purpose.
· Stories can link real events and history with fiction.

	· Begin to make written inferences about characters and events.
· Answer questions using evidence from the text.
· Discuss themes such as trust, teamwork, history, and hope.
· Sequence key events from the story in the correct order.
· Write a short narrative with a clear beginning, middle, and end.
· Create character profiles, describing appearance, feelings, and actions.
· Use expanded noun phrases to describe setting and characters.
· Write direct speech using inverted commas and correct punctuation.
· Build sentences using conjunctions (and, but, because, so) to form compound sentences.
· Write a simple newspaper report about Leicester City’s win, using: 
A headline
Introduction
Key facts
· [bookmark: _Int_zrDKgyue]Write a sports report or short sports blog using an appropriate tone.
· Write instructions and rules for a game, using: 
Clear steps
Time order words
Imperative verbs
· Identify and use nouns, adjectives, verbs, and adverbs correctly.
· Write simple sentences accurately and expand them logically.
· Use basic punctuation accurately: 
Full stops and capital letters, Commas in lists, Question marks and exclamation marks, Apostrophes for omission
	· Formative:
· Guided reading discussions
· Sentence‑level writing tasks
· Teacher observation during paired and group work

· Check point:
· Independently written narrative paragraph including: 
Description
Speech
Correct punctuation
or
· Short non‑fiction writing task (sports report or instructions)

· Summative (end of unit):
· A newspaper or sports report linked to the story	Comment by Kaley Macis-Riley (Endeavour): As above 

· Teacher assessment against Nexus Steps expectations for writing and reading





	Summer
	The Firework Maker’s Daughter
	· Stories follow a clear narrative structure (opening, build-up, problem, resolution).
· Characters can be described through actions, dialogue, and thoughts, not just appearance.
· Settings influence mood and events in a story.
· Writers use figurative language such as alliteration and sound effects to create imagery and atmosphere.
· Poetry can play with sound, rhythm, and word choice (including riddles and tongue twisters).
· Punctuation supports clarity and meaning in writing.
· Diaries and logs are written in the first person and reflect thoughts and feelings.

	· Make visual and written inferences about characters and events using clues from the text.
· Retell and adapt parts of a story using a clear four-part structure, introduction, challenge, climax, resolution. 
· Write vivid character and setting descriptions using descriptive and figurative language.
· Plan and write a short narrative inspired by the text.
· Write a ship’s log or diary entry in role, using first-person voice and time connectives.
· Use alliteration and sound effects effectively in poems.
· Create simple poems, riddles, and tongue twisters linked to themes from the story.
· Use basic punctuation accurately, including: 
Capital letters and full stops
Commas in lists
Exclamation marks and question marks
Apostrophes for omission
· Use subordinating conjunctions (e.g. because, when, if) to extend sentences.
	· Formative:
· Teacher questioning and discussion including in paired and group work
· Reading responses and inference tasks
· Short writing tasks (character descriptions, diary extracts)

· Check point:
· Planned narrative using a four-part story structure
· Poem demonstrating use of sound or alliteration

· Summative (end of unit):
· Teacher assessment against Nexus Steps expectations for writing and reading
· Diary / ship’s log written in role, showing secure punctuation and sentence structure







	Year group: Lower Primary Cycle Two

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	Where the Forest Meets the Sea
	· Stories can be interpreted through both images and text, and meaning can be inferred from illustrations.
· Settings can reflect mood, themes, and changes across time.
· Authors and illustrators make choices to convey messages about the world (e.g. conservation and environmental responsibility).
· Texts can explore past, present, and future within a single narrative.
· Non-fiction texts present information in an organised, non-chronological way.
· Writers use persuasive language to influence opinions.
· Basic punctuation (full stops, capital letters, commas, exclamation marks) supports clarity and expression.
· Conjunctions of time (e.g. before, after, while, eventually) help sequence ideas.
· Poetry can be used to describe places, feelings, and ideas vividly.
	· Make visual and written inferences using detailed illustrations.
· Use captions and labels to explain images and add information. Label rainforest illustrations using descriptive vocabulary.
· Retell a story using clear beginning, setting, dilemma, and resolution.
· Describe a setting using expanded noun phrases and sensory language. Describe the rainforest setting using senses.
· Write short persuasive texts giving reasons and opinions (e.g. protecting the rainforest).
· [bookmark: _Int_iIjesCkb]Plan and write a simple non-chronological report about a rainforest. E.g. Create an information text about rainforests (habitat, animals, importance).
· Use basic punctuation accurately in sentences.
· Use time conjunctions and adverbs to link events and ideas.
· Compose simple poems inspired by nature and setting. Write a free-verse or acrostic poem about the rainforest
	· Formative:
· Teacher questioning and discussion including in paired and group work
· Completed descriptive setting paragraph.
· Guided sentence-level writing task

· Check point:
· Completed descriptive setting paragraph.
· Planned non-chronological report.

· Summative (end of unit):
· Teacher assessment against Nexus Steps expectations for writing and reading
· Persuasive piece or non-chronological report demonstrating inference, description, and accurate basic punctuation.



	Spring
	Flat Stanley
	· Stories have a beginning, middle, and end and follow a clear sequence of events.
· Characters can be described using nouns and adjectives.
· Verbs and adverbs add detail about actions and how they happen.
· Meaning can be inferred from pictures, actions, and what characters say.
· Letters have a clear structure: address, greeting, body, sign-off.
· Newspaper reports are non-chronological and include headlines and key facts.
· Sentences begin with capital letters and end with correct punctuation.
· Different punctuation marks have specific purposes (full stops, commas, question marks, exclamation marks, apostrophes for omission).

	· Retell key events from Flat Stanley orally and in writing.
· Read and discuss Flat Stanley, focusing on character, setting, and plot.
· Develop prediction and inference skills through guided questioning.
· Explore how illustrations support understanding of the text
· Use visual and written clues to answer inference questions.
· Write simple sentences using correct word order.
· Extend simple sentences using conjunctions such as and, but, because.
· Choose appropriate nouns, adjectives, verbs, and adverbs to add detail.
· Write a personal narrative based on own experiences.
· Write a simple narrative- a short recount imagining an experience as a flat character.
· Write a correctly structured letter, applying greetings and sign-offs.
· [bookmark: _Int_Z1ozw7J1]Write a simple non-chronological report in the style of a newspaper article, create a short newspaper report about the ‘incident’ that flattened Stanley.
· Apply basic punctuation (capital letters, full stops, commas in lists, question marks, exclamation marks, and apostrophes for omission) accurately in independent writing.

	· Formative:
· Teacher questioning and discussion including in paired and group work
· Observation of oral storytelling and discussions.
· Guided sentence-level writing tasks

· Check point:
· Completed letter writing task using correct structure.
· Short independent narrative demonstrating sentence building.

· Summative (end of unit):
· Teacher assessment against Nexus Steps expectations for writing and reading

· Independent written outcome (choice of narrative, letter, or newspaper report) assessed against: 
Sentence structure
Use of vocabulary
Application of punctuation
Overall coherence and clarity




	Summer
	George’s Marvellous Medicine
	· Stories have a clear structure: opening, build-up, problem, resolution and ending.
· Characters’ actions and dialogue give clues about their personality.
· Words and illustrations can be used together to make inferences about characters and events.
· Instructions and recipes are written in chronological order.
· Non-fiction texts such as letters and postcards have specific purposes and features.
· Sentences are built from nouns, verbs, and adjectives, and can be expanded using adverbs and expanded noun phrases.
· Figurative language such as similes helps readers imagine more clearly.
· Writing can be improved by reviewing, editing, and making simple corrections.
	· Make visual and written inferences about characters, settings and events using evidence from the text.
· Write a character description of Grandma using expanded noun phrases.
· Create a short narrative retelling an event from the story or imagining an alternative ending
· Retell key events from George’s Marvellous Medicine in the correct sequence.
· Write simple narratives based on personal experience and events from the story.
· Short narrative retelling an event from the story or imagining an alternative ending.
· Write clear instructions and recipes linked to George’s medicine using time connectives (first, next, then, finally).
· Create a recipe or set of instructions for a new medicine
· Letter or postcard written in role (e.g. George writing to a friend explaining what happened).
· Use capital letters, full stops, and basic sentence punctuation accurately.
· Expand sentences using adjectives, adverbs, and expanded noun phrases (e.g. the shiny, brown bottle).
· Create similes to describe characters, objects, and actions (e.g. as tall as a tree).
· Edit writing to improve word choices and correct spelling and punctuation errors.
	· Formative:
· Teacher questioning and discussion including in paired and group work
· Sentence-level work demonstrating use of adjectives, verbs, and adverbs.
· Guided writing tasks and sentence-level work


· Check point:
· Write a recipe or set of instructions for George’s medicine.

· Summative (end of unit):
· Teacher assessment against Nexus Steps expectations for writing and reading
· Independent writing task:  Write a recipe for a new medicine showing correct structure, basic punctuation, expanded sentences, and simple editing.






	Year group: Upper Primary Cycle One

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	The Iron Man
	· Stories have a beginning, build-up, dilemma, resolution and ending.
· Characters can change across a story depending on events and challenges.
· Authors use descriptive language to help readers visualise characters and settings.
· Similes, metaphors, and personification can be used to make writing more vivid.
· Non-chronological reports, are organised differently from stories.
· Diaries are written in the first person and reflect thoughts and feelings.
· Capital letters, full stops, commas, exclamation marks, and speech marks are used to support meaning in writing.
· New technical and topic-specific vocabulary can be learned through reading and discussion.

	· Make simple and developed inferences from text using clues from words and illustrations.
· Retell key events from the story in the correct sequence.
· Describe settings and characters using expanded noun phrases.
· Write a short narrative with a clear problem and resolution.
· Use similes and personification in descriptive writing.
· Write a diary entry from the perspective of a character (e.g. Hogarth).
· Create a chronological newspaper report about the Iron Man using headings, captions, and technical vocabulary.
· Use basic punctuation accurately, including commas in lists, exclamation marks for impact, and speech marks for dialogue.
· Edit and improve work by checking for sense, spelling, and punctuation.
· Participate in discussion, drama, and oral storytelling to deepen understanding.
	· Formative:
· Guided reading discussions and questioning
· Observation of oral retellings and drama activities
· Sentence-level writing tasks
· Teacher feedback during shared and independent writing

· Check point:
· Short narrative retell using learnt structure

· Summative (end of unit):
· Final independent written outcome: Write a chronological newspaper report 
· 
· Teacher assessment against Nexus Steps expectations for writing and reading




	Spring
	Street Child
	· A novel is structured into chapters and follows a clear narrative arc (opening, build-up, problem, resolution).
· Authors use characterisation to show a character’s personality, feelings, and motivations.
· Historical fiction is based on real historical contexts and events, even though the characters may be fictional.
· Life was significantly different for children in Victorian London, particularly for orphans and working children.
· Writers use figurative language (similes, metaphors, personification) to create imagery and mood.
· Inference means using clues from the text and prior knowledge to work out meaning that is not stated directly.
· Narrative poetry can tell a story and can use a stanza structure and rhyming patterns such as couplets.
· Grammar structures such as relative clauses and prepositional phrases add detail and precision to writing.
· Punctuation such as commas, brackets, and dashes can be used for parenthesis to add extra information.
· [bookmark: _Int_D0aocdqs]Non-fiction texts can be organised in different ways depending on purpose, such as non-chronological reports and diary entries.
	· Make predictions using clues from the text and explain them using evidence.
· Use visual and written inference to infer characters’ feelings, thoughts, and motivations.
· Track character development, particularly how Jim changes throughout the novel.
· Discuss how historical context influences characters’ choices and experiences.
· Identify and explain the impact of figurative language in prose and poetry.
· Write narrative poetry using stanzas, rhyming couplets, and descriptive language.
· Use relative clauses accurately to add detail about nouns.
· Use prepositions and adverbial phrases to show time, place, and cause.
· Punctuate direct speech correctly, including speech marks and reporting clauses.
· Use commas, brackets, and dashes to add extra information clearly.
· [bookmark: _Int_MFGHJqI1]Write a non-chronological report about Victorian child poverty using headings and formal language.
· Write a diary entry in role, using first person, emotions, and time-related language.

	· Formative:
· Teacher questioning during shared reading and discussion
· Guided reading inference questions
· Short written responses and paragraph tasks
· Grammar and punctuation practice in context
· Oral rehearsal and discussion of ideas

· Check point:
· Short narrative or diary paragraph demonstrating character voice and punctuation
· Poetry task assessed against success criteria

· Summative (end of unit): One of the following
· Non-Chronological Report on Victorian street children which is assessed for structure, factual detail, grammar, and punctuation

· Teacher assessment against Nexus Steps expectations for writing and reading



	Summer
	Kensuke’s Kingdom
	· Fiction can be based on real historical contexts and events, even though the characters may be fictional.
· Adventure stories follow a chronological structure with a clear beginning, build-up, problem, resolution and ending.
· Authors use description and figurative language (similes, metaphors, personification) to create vivid settings and atmosphere.
· Characters can be developed through actions, dialogue, thoughts, and feelings.
· Sentences can be simple or complex, and expanded noun phrases add detail for the reader.
· Instructional texts have specific features such as headings, bullet points, bossy verbs, and clear sequencing.
· A diary entry is written in the first person and reflects thoughts, feelings, and events in time order.
· A playscript uses dialogue, stage directions, and character names to show action and speech.
· Haiku poetry follows a traditional syllable pattern (5–7–5) and focuses on imagery, often linked to nature.
· [bookmark: _Int_9o3FQcBC]A biography presents factual information about a person’s life in chronological order.
· Writers improve their work by reviewing, editing, and redrafting, focusing on vocabulary, sentence structure, and clarity

	· Discuss how historical context influences characters’ choices and experiences.
· Write a diary entry from Michael’s point of view, expressing emotions and reflections after key events.
· Use expanded noun phrases and figurative language to describe settings such as the island and the sea.
· Construct simple and complex sentences, using conjunctions (e.g. because, when, although, while).
· [bookmark: _Int_YaNBwIWY]Write a chronological report retelling key events from Kensuke’s Kingdom in the correct sequence.
· Create an instructional text explaining survival skills (e.g. how to find food, shelter, or water on the island).
· Write a character description of Kensuke or Michael using evidence from the text and figurative language.
· Predict story events using clues from the plot and justify ideas with evidence.
· Convert part of the story into a simple playscript, using dialogue and stage directions.
· Compose a Haiku poem inspired by the island setting or nature themes in the text.
· Research and write a short biography about Michael Morpurgo using headings and paragraphs.
· Edit and improve independent writing by checking vocabulary choices, punctuation, and sentence variety.
	·  Formative:
· Guided writing tasks and sentence-level work
· Teacher questioning during whole-class and group discussions
· Oral retellings, drama activities, and role play
· Vocabulary checks linked to the novel


· Check point: 
· Diary entry from Michael’s perspective
· Character description using expanded noun phrases
· Instructional writing task linked to island survival

· Summative (end of unit):
· Independent extended write: A chronological narrative or diary entry retelling a key section of the story, demonstrating: 
Clear structure,
Use of descriptive language
Correct sentence types
Accurate punctuation

NB Final edited piece showing evidence of improvement

· Teacher assessment against Nexus Steps expectations for writing and reading







	Year group: Upper Primary Cycle Two

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	The boy at the back of the class
	· The Boy at the Back of the Class explores themes of friendship, empathy, refugee experience, and social justice.
· Characters can represent different attitudes towards newcomers, diversity, and kindness.
· Narrative texts are structured with a clear opening, build-up, dilemma, resolution and ending.
· Authors use language choices (adjectives, adverbs, imagery) to build character and setting.
· Inference is needed to understand characters’ thoughts, feelings, and motivations.
· Non-fiction texts such as reports, letters and diary entries have specific features and purposes.
· Persuasive writing uses rhetorical devices to influence the reader.
· Basic punctuation (commas, exclamation marks, speech punctuation) supports clarity and meaning.

	· Retrieve key information from narrative texts and summarise events.
· Make visual and written inferences about characters and situations.
· Retell parts of the story, identifying setting, characters, dilemma, and resolution, studying narrative structure.
· Develop understanding of characters and relationships through evidence-based discussion, role play and writing in role (e.g. diary entries).
· Apply knowledge of narrative structure to produce retellings and extended creative writing pieces.
· Use expanded noun phrases and descriptive language to enhance writing, focussing on setting and descriptive writing.
· Write in different forms including: 
Narrative retellings
Diary entries (during character exploration)
Letters (during persuasive writing tasks)
Non-chronological reports (during non-fiction unit)
Persuasive texts (linked to themes of fairness and justice)
· Use direct speech accurately within writing.
· Plan, draft, edit and improve writing using feedback.
· Organise ideas clearly using paragraphs and simple cohesive devices.
	· Formative:
· Class discussions and questioning
· Short writing tasks (diary, description, paragraph writing)

· Check point:
· Independent piece of writing (e.g. diary entry or short narrative)
· Reading assessment focusing on inference and retrieval

· Summative (end of unit):
· Extended writing task  write a persuasive letter. 
Assessing:
Understanding of character, theme, and events
Ability to infer and explain ideas
Organisation and clarity of writing
Use of vocabulary and punctuation

· Teacher assessment against Nexus Steps expectations for writing and reading


 


	Spring
	The day the screens went blank
	· The Day the Screens Went Blank explores themes of family, resilience, and life without technology.
· Characters respond differently to challenges and changing environments.
· Narrative texts are structured with a clear sequence of events including a problem and resolution.
· Authors use figurative language and descriptive techniques to create character and mood.
· Humour can be created through language features such as puns, rhyme, and comic timing.
· Grammar choices (modal verbs and verbs of possibility) express uncertainty, prediction, and likelihood.
· Punctuation such as commas, colons, semi-colons, and parenthesis can clarify and enhance meaning.
	· Retrieve and summarise key events when introducing the narrative and exploring early chapters.
· Make inferences about characters’ thoughts, feelings and reactions as the situation develops.
· Analyse how characters respond to the loss of technology and changing circumstances.
· Analyse the emotional arc of the story/character responses panic to calm
· Use figurative language and descriptive techniques when developing character and setting descriptions.
· Write narrative pieces inspired by the text, including alternative scenarios or continuations of the story.
· Use humour in writing through:
Puns and wordplay
Rhymes and limericks
Comic descriptions and situations
· Apply modal verbs and verbs of possibility to express uncertainty and prediction in writing.
· Use a range of punctuation accurately, including: 
Commas and exclamation marks
Colons and semi-colons
Parenthesis (commas, brackets, dashes) to add extra detail
· Write in role and from different perspectives (e.g. diary entries, letters, narrative voice).
· Plan, draft, edit and improve writing during extended writing tasks.
· Organise writing clearly using paragraphs and cohesive devices.
	· Formative:
· Reading comprehension questions
· Class discussion and questioning
· Short creative and descriptive writing task - The Playground Resurgence (children returning to playground and leaving devices)

· Check point:
· Write a setting description using figurative language
· Write alternative scenarios or continuations of the story.

· Summative (end of unit):
· Extended creative writing piece (with humour and descriptive features
Assessing
 Use of language for effect (description and humour)
Accuracy of grammar and punctuation
Organisation and clarity of writing

· Teacher assessment against Nexus Steps expectations for writing and reading



	Summer
	A Midsummer Night’s Dream
	· A Midsummer Night’s Dream is a Shakespearean comedy involving confusion, magic, and relationships.
· Playscripts are structured differently from prose, using dialogue, stage directions, and character lists.
· Characters’ actions and dialogue reveal personality, relationships, and themes.
· Themes include love, confusion, power, and transformation.
· Figurative language (e.g. imagery, simile, metaphor, alliteration) creates mood and humour.
· Poetry devices such as rhyme and rhythm contribute to performance and meaning.
· Sentences can be simple, compound, or complex, and can be manipulated for effect.
· Grammar choices including tense and fronted adverbials support clarity and cohesion.
· Punctuation such as commas, colons, semi-colons, and parenthesis enhance meaning and organisation.

	· Retrieve and summarise key events when introduced to the story and its main plot
· Make inferences about characters’ thoughts and feelings through dialogue and actions 
· Identify key themes and relationships, particularly through character-focused exploration 
· Analyse how dialogue and stage directions contribute to meaning in playscripts 
· Write and perform short playscript extracts using: 
Character names and dialogue layout
Stage directions
Expression and tone 
· Use figurative language (simile, metaphor, alliteration) to enhance character and setting descriptions.
· Explore poetry through rhyme and rhythm, creating short poems or lines linked to the text.
· Apply sentence structures (simple, compound, complex) and fronted adverbials to improve writing.
· Use punctuation accurately across the unit, including: 
Commas and speech punctuation
Colons and semi-colons
Parenthesis (brackets, dashes, commas) 
· Write in a range of forms, including: 
Playscripts (main outcome)
Narrative retellings of scenes
Character descriptions
Diary entries from a character’s perspective
Short poetry pieces
· Plan, draft, edit and improve writing, particularly during extended writing phases
· Organise ideas into paragraphs and structured scenes when writing longer pieces.
	· Formative:
· Reading comprehension and quizzes
· Vocabulary checks
· Drama and performance activities
· Short writing tasks (description, dialogue, poetry)

· Check point:
· Create a narrative from a playscript extract incorporating stage direction into description.

· Summative (end of unit):
· Write a playscript (scene or extended extract) with accurate structure and language features
Assessing:
Understanding of plot, character, and theme
Use of playscript conventions

· Teacher assessment against Nexus Steps expectations for writing and reading










	Year group: 7

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	Goodnight Mister Tom
	· Novels are structured around setting, characters, conflict (dilemma), and resolution.
· Writers use description, imagery, and figurative language to convey mood, emotion, and character.
· Characters can change and develop over time due to experiences and relationships.
· Historical context (WWII, evacuation) influences character behaviour and plot events.
· Paragraphs help organise ideas clearly and logically for a reader.
· Punctuation choices affect meaning and fluency in reading and writing.
· Different text types (fiction, diaries, letters, reports, newspapers) have different purposes, structures, and language features.

	· Build visual and written inference skills using evidence from the text.
· Retrieve key information to retell events accurately.
· Analyse setting and atmosphere and explain their impact on the reader.
· Track character development, particularly Willie and Tom, across the novel.
· Write a character description showing inside and outside traits
· Identify key dilemmas and resolutions within the narrative.
· Write a narrative retell or extension of a key scene from the novel
· Identify and use figurative language and imagery (similes, metaphors, personification).
· Comment on the effect of vocabulary choices on mood and meaning.
· Write structured paragraphs using topic sentences, supporting detail, and links between ideas.
· Produce a non-chronological report linked to evacuation or WWII contexts
· Write a diary entry from a character’s perspective showing thoughts and emotions.
· Write a letter (formal or informal), e.g. from Willie or Tom.
· Create a newspaper report recounting an event from the novel
· Use adverbial phrases to add detail about time, place, and manner.
· Punctuate accurately using: 
Capital letters and full stops
Commas in lists and sentences
Exclamation marks for effect
Direct speech, including correct punctuation and dialogue tags
· Draft, edit, and improve writing by: 
Checking spelling, punctuation, and grammar
Improving word choices and sentence structure
Responding to teacher and peer feedback
	· Formative:
· Inference and quotation tasks
· Short written responses and paragraph writing
· Quizzes and sentence-level tasks

· Check point:
· Extended written character description

· Summative (end of unit):
· Independent written outcome- Create a newspaper report recounting an event from the novel

· Teacher assessment against Nexus Steps expectations for writing and reading


	Spring
	Much Ado About Nothing
	· Much Ado About Nothing explores themes of love, deception, honour, and gender
· Shakespeare wrote plays to be performed, using dialogue, stage directions, and dramatic conventions to convey meaning.
· Shakespearean comedy typically centres on misunderstandings, deception, and conflict, which are resolved by the end of the play.
· Characters are developed through what they say, how they act, and how other characters respond to them.
· Language choices such as imagery, metaphor, wordplay, alliteration, and rhyme shape meaning and reveal theme and character.
· Plays are structured into acts and scenes, and include specific conventions such as asides and stage directions.
· Punctuation choices (colon, semi-colon, parenthetic commas, dashes, and brackets) affect clarity, tone and meaning in complex sentences.
· Non-fiction texts (biographical, autobiographical, and journalistic writing) follow clear conventions linked to audience and purpose.

	· Use visual and written clues to make inferences about character, setting, and situation.
· Retell key events from the play, identifying setting, dilemma, turning points, and resolution.
· Analyse characters such as Beatrice, Benedick, Claudio, Hero and Don John using evidence from dialogue and stage directions.
· Identify and explain figurative language and imagery in Shakespeare’s writing.
· Recognise and use features of play scripts accurately.
· Write coherently in a range of forms: 
Analytical paragraphs using evidence and explanation (PEE/PEEL).
Creative responses such as diary entries, monologues, and alternative scenes.
Non-fiction newspaper reports recounting key events from the play.
· Construct complex sentences using varied openings, connectives, and accurate punctuation.
· Draft, edit and improve writing for accuracy, clarity, and effectiveness.
	· Formative:
· Reading and inference tasks linked to extracts from the play.
· Short analytical responses on character, language, and theme.
· Sentence-level punctuation and grammar activities.

· Check point:
· Newspaper report based on a key event from Much Ado About Nothing,

Summative (end of unit):
· Teacher assessment against Nexus Steps expectations for writing and reading
· Extended written response analysing a character or theme from the play



	Summer
	Girl of Ink and Stars
	· Fantasy narratives often draw on mythology, symbolism, and imagined worlds to explore real human themes such as power, courage, loyalty, and identity.
· Writers use setting and atmosphere to reflect mood and danger, particularly in quest narratives.
· Characters are developed through actions, thoughts, description, and dialogue (direct and reported).
· Plot follows identifiable stages: opening, build-up, dilemma, climax, resolution, and may include multiple conflicts.
· Figurative language (metaphor, simile, personification, imagery) enhances meaning and reader engagement.
· Fronted adverbials of time, place, and manner help sequence ideas and create cohesion across paragraphs.
· Non-fiction texts such as diary entries, biographical and autobiographical writing present events from specific viewpoints and with a clear sense of voice.
· Complex sentences can be shaped and controlled using punctuation and clause structures, including relative clauses.

	· Make visual and written inferences using clues from description, dialogue, and authorial choices.
· Confidently re-tell key events, summarising accurately while selecting relevant detail.
· Analyse and describe setting, linking physical description to mood and theme.
· Identify a dilemma within a narrative and explain how it drives the plot forward.
· Recognise symbolism within the plot
· Write effective fantasy narratives using clear structure, developed ideas, and ambitious vocabulary.
· Use figurative language deliberately to create imagery and atmosphere in their own writing.
· Develop characters through showing rather than telling, embedding description within action and speech.
· Use fronted adverbials accurately to link sentences and paragraphs.
· Write diary entries from a character’s perspective, adopting an appropriate tone and viewpoint.
· Explore nonfiction biographical and autobiographical accounts
· Craft complex sentences, accurately punctuated, combining main clauses with relative and subordinate clauses.

	·  Formative:
· Vocabulary and language exploration tasks
· Short descriptive and character-writing exercises
· Teacher and peer feedback during drafting

· Check point:
· Write a structured analytical paragraph on setting or character

· Summative (end of unit):
· Teacher assessment against Nexus Steps expectations for writing and reading
· Extended fantasy narrative inspired by The Girl of Ink and Stars, demonstrating: 
Clear structure (build-up, dilemma, resolution)
Effective characterisation
Figurative language and cohesive devices
Accurate and varied sentence structures






	Year Group: 8 (KMR example for training purposes only!)

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	A Kind of Spark
	· Writers present viewpoints and perspective through characters. 
· Characters can challenge social norms and injustice. 
· Themes such as identity, discrimination, prejudice, power,  marginalisation. and belonging are developed. 
· A writer’s choices shape how the reader responds emotionally and morally. 
· Context influences meaning. 
· Paragraphs should develop a clear, supported argument. 
· Historical persecution (e.g. witch trials) often targeted vulnerable or misunderstood groups.
· Writers use setting, characterisation, and language choices to influence readers’ responses.
· Neurodiversity represents natural differences in how people think, learn, and experience the world.
· Language can be formal or informal depending on audience, purpose, and form.
· Punctuation choices affect meaning and clarity, particularly in dialogue and complex sentences.
· Different text types (fiction and non-fiction) follow specific conventions

	· Infer meaning from character thoughts, actions, and dialogue,
· Select precise evidence to support an interpretation. 
· Analyse how writers present viewpoint. 
· Use subject terminology accurately.
· Build empathy through reading and discussion. 
· Narrative writing -retell key events clearly, identifying setting, dilemma, climax, and resolution.
· Analyse character development, with a focus on Addie’s perspective and growth.
· Use a range of punctuation accurately: 
commas in lists and sentences
exclamation marks for effect
direct speech with correct punctuation
parentheses for additional information
· Use a range of verb forms, including the passive voice, for effect in both fiction and non-fiction.
· Develop cohesive paragraphs with clear topic sentences and linked ideas.
· Write for different purposes and audiences, adapting tone and formality, including newspaper reports
· Write Non-fiction – Non-chronological report: Explaining historical witch trials and their significance.
· Persuasive writing: Writing a speech or letter arguing for justice or recognition of past wrongs.
	· Formative:
· Low-stakes comprehension quizzes and retrieval tasks.
· Teacher feedback during drafting and discussion.

· Check point:
· Mid-unit extended write (diary entry or short persuasive paragraph).

· Summative (end of unit):
· Teacher assessment against Nexus Steps expectations for writing and reading
· Extended written outcome - persuasive letter or speech arguing for justice or recognition of past wrongs




	Spring
	Skellig
	· Characters can be developed gradually through dialogue, action, description, and relationships.
· Writers use ambiguity, symbolism, and imagery to create mystery and multiple interpretations.
· Settings can reflect mood, themes, and character emotions.
· Stories follow a structure including introduction, build-up, dilemma, resolution and ending.
· Structural choices shape interpretation.
· Persuasive writing presents a viewpoint using reasons, evidence, and emotive language.
· Non-fiction texts (reports, diaries, newspaper articles) have clear purposes, audiences, and conventions.
· Figurative language (simile, metaphor, personification) enhances description and meaning.
· Punctuation choices affect meaning, clarity, and impact, especially in dialogue and suspense writing
	· Make visual and written inferences from descriptions and dialogue.
· Predict plot developments and justify ideas with evidence from the text.
· Analyse symbolism and its effect.
· Explore themes such as friendship, responsibility, belief, illness, and hope.
· Track character development across the novel.
· Retell events from different perspectives.
· Write detailed setting and character descriptions using figurative language.
· Craft alternative endings while maintaining tone and themes.
· Develop suspense through sentence length, punctuation, and word choice.
· Create persuasive texts using formal language features.
· Produce non-chronological reports related to themes (e.g. angels, illness, owls, myths).
· Write balanced arguments presenting multiple viewpoints (e.g. Skellig: angel or man?).
· Write diary entries and newspaper reports linked to events in the novel.
· Draft, edit and improve writing focusing on cohesion and accuracy
· Use commas accurately in lists, clauses, and complex sentences.
· Use exclamation marks for effect and emphasis.
· Write and punctuate direct speech correctly.
· Use adverbial phrases to add detail and variety.
· Use parentheses (brackets, dashes, or commas) to add extra information.
· Develop coherent paragraphs with clear topic sentences and linking ideas
· Track ideas across a text. 
	· Formative:
· Short written responses and retrieval quizzes
· Teacher and peer feedback during drafting
· Oral discussion and questioning

· Check point:
· Non-fiction writing sample (report, diary, or article)

· Summative (end of unit):
· Teacher assessment against Nexus Steps expectations for writing and reading
· Write a balanced argument answering the question: Is Skellig human or something else?




	Summer
	Henry V
	· Henry V is a Shakespearean history play depicting England’s conflict with France and the reign of King Henry V.
· Plays are structured using acts, scenes, dialogue, and stage directions.
· Shakespeare uses language choices (imagery, metaphor, rhetoric) to convey character, power, and persuasion.
· Context (medieval monarchy, warfare, nationalism) shapes meaning in the play.
· Non‑fiction texts such as reports and biographies follow specific conventions and purposes.
· Advanced punctuation (colon, semi‑colon, dashes, brackets) supports clarity and effect in writing.
· Shakespeare presents power, leadership, and conflict through character and speech. 
· Historical context influences how a text is written and understood. 
· Speeches are crafted to persuade and inspire. 
· Language can be analysed for rhetorical and dramatic effect. 
· Different interpretations of a character can exist. 
	· Retrieve explicit and implicit information from complex dramatic texts.
· Make visual and written inferences about character and motivation.
· Retell key events, identifying setting, dilemma, and resolution.
· Analyse Shakespeare’s use of figurative language and imagery.
· Identify and explain features of play scripts, including stage directions.
· Compare literary and non‑fiction representations of historical events.
· Write effectively in different forms (play scene, speech, newspaper report, diary).
· Plan, draft, edit and proofread writing independently.
· Accurately apply colons, semi‑colons, parenthetic commas, dashes, and brackets
· Analyse speeches for persuasive techniques. 
· Explore how language shapes audience response. 
· Compare different interpretations of a character. 
· Write structured analytical responses on character and theme.
· Use subject terminology. 
	· Formative:
· Class discussion and questioning
· Annotated extracts
· Short analytical and creative writing tasks

· Check point:
· Extended paragraph analysing Henry’s leadership or use of language

· Summative (end of unit):
· Teacher assessment against Nexus Steps expectations for writing and reading
· Written assessment: analytical response or non‑fiction transformation (e.g. newspaper report focusing on: 
Understanding of text and context
Analysis of language and form
Organisation and clarity of writing
Accurate use of punctuation







	Year Group: 9
This unit explores human experience, power, and freedom through Journey Back to Freedom. Students develop the ability to infer meaning, analyse character, and understand how texts represent injustice and resilience, while building towards purposeful transactional writing.


	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	Journey Back to Freedom
	· The transatlantic slave trade was a system of exploitation that generated wealth through human suffering. 
· Writers construct meaning through language, structure, and viewpoint. 
· Narrative non-fiction combines real historical events with storytelling techniques, first-person narration, and descriptive detail.
· Inference requires evidence and is not guesswork. 
· Characters are complex and develop over time. 
· Freedom is multi-layered (physical, psychological, social). 
· Texts are shaped by purpose, audience, and form (e.g. newspaper writing). 
· Representation is selective and influenced by perspective and bias.
· Authors use language choices (imagery, sentence structure, punctuation) to shape meaning, emotion and viewpoint.
	· Infer meaning using textual evidence 
· Track and analyse character development over time 
· Compare experiences and viewpoints 
· Select and embed relevant quotations 
· Use precise and ambitious vocabulary effectively 
· Analyse writer’s methods (language/form/structure) 
· Plan and write a coherent newspaper article with clear purpose and audience 
· Make and justify predictions based on evidence
· Write detailed narrative recounts using clear structure, developed descriptions and controlled viewpoint.
· Write discursive and explanatory non-fiction texts using an impersonal tone and passive voice where appropriate.
· Use punctuation accurately, including commas, exclamation marks, parentheses, and direct speech punctuation.
· Construct a range of sentence types, including complex sentences using varied conjunctions and discourse markers.
· Organise writing into cohesive paragraphs that develop and link ideas logically.
· Draft, edit and improve written work, focusing on clarity, accuracy, and effectiveness of language
	· Formative:
· Do Now retrieval quizzes (core knowledge) 
· Cold call and live inference questioning 
· Short analytical paragraphs (evidence and inference) 
· Vocabulary application tasks 
· Prediction and justification tasks

· Check point:
Lesson 12: Write a newspaper article reporting Olu’s experiences 

· Summative (end of unit):
Analytical response:
 How does the writer present Olu’s journey towards freedom? 

Assesses: 
A non-chronological report or explanatory text linked to the history of slavery or life at sea.

· Teacher assessment against Nexus Steps expectations for writing and reading




	Spring
	The Tempest
	· Shakespeare is a playwright writing in the early 17th century and The Tempest is often considered one of his final plays.
· Key themes -power and control, revenge and forgiveness, colonialism, freedom, and illusion vs reality.
· Characters function symbolically: Prospero (authority/knowledge), Ariel (freedom/service), Caliban (colonised subject), Miranda (innocence), Ferdinand (civilisation).
· Dramatic irony, symbolism, imagery, verse and prose, and stagecraft to shape meaning.
· Plays are structured differently from novels.
· Figurative language such as metaphor, alliteration, pathetic fallacy, and imagery conveys character emotion and theme.
· Non‑fiction writing can be shaped by viewpoint and bias, using impersonal and passive constructions.
· Technical accuracy in punctuation, including colons, semi‑colons, parenthetic commas, dashes and brackets, enhances clarity and sophistication.
	·  Track and retrieve key plot points across acts and scenes.
· Make secure inferences from dialogue, action, and stage directions.
· Analyse how language, structure and form create meaning using PEE/PEAL style responses.
·  Explore character development and relationships over time.
· Understand how context influences interpretation (Jacobean beliefs, hierarchy, exploration, and colonialism)
·  Write analytically about a Shakespearean text using subject‑specific vocabulary.
· Write creatively in a Shakespearean voice (monologues, modern re‑tellings, alternative viewpoints).
· Produce non‑fiction texts linked to the play (newspaper reports of the shipwreck, diary entries, biographical writing).
· Use an impersonal and passive voice appropriately for journalistic writing.
· Draft, edit and refine work for clarity, accuracy,, and effect.
· Apply stage directions and dramatic conventions in script writing and performance tasks.

	· Formative:
· Low‑stakes retrieval quizzes on plot, characters, and vocabulary.
· Short analytical paragraphs on key extracts.
· Creative responses (diary entries, monologues, re‑writes).

· Check point:
· Newspaper report of the opening storm scene using impersonal voice and accurate punctuation.

· Summative (end of unit)
· Comparative creative and analytical task (creative transformation + commentary explaining choices).
· Teacher assessment against Nexus Steps expectations for writing and reading




	Summer
	The Curious Incident of the Dog in the Nighttime
	· Narratives can be shaped by perspective and viewpoint, and that narrators may be unreliable or limited.
· Characters are developed through voice, internal thought, action, and structure, not just description.
· Writers use structural devices (chapters, diagrams, lists, patterns) to reflect character mindset and themes.
· [bookmark: _Int_MDAeGCJB]Novels explore big ideas and themes such as truth, trust, family relationships, independence, order vs chaos, and neurodiversity.
· Language choices can be formal or informal, and deliberate shifts affect tone and reader response.
· Punctuation shapes meaning and clarity.
· Sentence variety  and connectives help link ideas logically.
· Drafting and editing improve clarity, organisation, and technical accuracy.

	Make visual and written inferences from language, structure, and layout.
Retrieve and summarise key events, settings, and character details accurately.
· Analyse character development, focusing on Christopher’s voice and perspective.
· Identify and explain themes and how they develop across the text.
· Comment on the writer’s methods, including structure, punctuation, and narrative voice.
· Write using formal and informal language appropriately for purpose and audience.
· Use direct speech accurately, punctuating dialogue correctly.
· Construct complex sentences, using a range of connectives and adverbial phrases.
· Organise writing into coherent paragraphs with clear links between ideas.
· Produce non‑fiction texts linked to the novel, including: Non‑chronological reports  and diary entries from different perspectives 
· Adapt narrative scenes into playscripts, using stage directions and dialogue.
· Plan, draft, edit and proof‑read extended pieces of writing independently.

	· Formative:
· Reading checks and retrieval quizzes
· Short analytical paragraphs
· Short creative responses (diary entries, character viewpoints)
· Targeted grammar and punctuation tasks

· Check point:
· Write 3 short paragraphs analysing character – behaviour, mindset, trust

· Summative (end of unit):
· Write diary entry, report or newspaper article inspired by the novel
· Teacher assessment against Nexus Steps expectations for writing and reading














	Year Group: 10 (GCSE)

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	Language Paper One: Imaginative Writing/Fiction
	· Writers make deliberate language and structural choices to shape meaning and reader response. 
· Effective analysis moves from identification to precise explanation of effect. 
· Narrative writing requires conscious control of setting, character, perspective, and structure. 
· Technical accuracy contributes significantly to the quality and meaning of writing. 
· Successful exam responses are planned and selective.

	· Analyse unseen fiction extracts using precise textual references and key subject terminology. 
· Explain how language and structure create atmosphere, tension, and characterisation. 
· Evaluate the effect of a writer’s methods. 
· Plan and write descriptive and narrative responses with clear narrative control. 
· Use varied sentence structures and punctuation for effect. 
· Edit writing to improve accuracy, cohesion, and impact- under timed conditions.
	· Formative: comparison practice; summary tasks; retrieval quizzes
· Check point: timed comparison and transactional writing task.
· Summative (end of unit): Part mock paper: Section A only.


	Spring
	Language Paper Two: Transactional Writing/Non-Fiction
	· Non-fiction writers communicate viewpoints, attitudes, and arguments. 
· Comparison requires synthesis of ideas, methods, and perspectives across texts. 
· Transactional writing must adapt tone, register, and structure to purpose and audience.
· Persuasive techniques can influence readers ethically and emotionally. 
· Strong responses maintain a clear and consistent ‘thread’ of an argument.

	· Summarise similarities and differences between texts. 
· Compare writers’ viewpoints and methods using integrated evidence. 
· Analyse how language and structure communicate ideas. 
· [bookmark: _Int_5FoAKoLZ]Plan and write articles, speeches, letters, and essays to argue and persuade. 
· Use rhetorical devices and cohesive devices accurately and effectively. 
· Craft sustained, logically structured arguments under timed conditions.

	· Formative: past paper questions; presentation rehearsals, retrieval quizzes
· Check point: SLE full rehearsal, timed practice of relevant questions according to gaps.
· Summative (end of unit): Part mock: Section B only.


	Summer
	Revision of papers, planning of SLE, past papers
	· Examination success depends on accurate interpretation, effective time management, and self-evaluation. 
· Spoken presentations require purposeful organisation, audience awareness, and confident delivery. 
· Reflection on strengths and misconceptions leads to improvement. 
· Reading and writing skills must be applied flexibly across unfamiliar tasks and texts.

	· Complete full examination papers under timed conditions.
· Diagnose errors and act on feedback to improve performance. 
· Plan, rehearse, and delivery a formal spoken presentation. 
· Respond thoughtfully to audience questions. 
· Apply revision strategies to strengthen weaker areas for development. 
· Transfer reading and writing skills across both papers.

	· Formative: past paper questions; presentation rehearsals, retrieval quizzes

· Check point: SLE full rehearsal, timed practice of relevant questions according to gaps.

· Summative (end of unit): Completed SLE



	Year group: 10 (Functional Skills)

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	Entry Level 1/2 Reading
	· Everyday texts are written for different purposes and audiences. 
· Titles, heading, images, and layout help readers to locate information quickly and easily. 
· Key information may be stated directly, or implied. 
· Vocabulary clues can help readers to work out unfamiliar words. 
· Instructions and practical texts follow predictable structures.
	· Identify the main point of a short text. 
· Locate specific information in signs, emails, leaflets, and web pages. 
· Use heading, bullet points, and images to navigate a text. 
· Answer retrieval and simple inference questions. 
· Follow written instructions accurately. 
· Use dictionaries and context clues to understand new vocabulary.
	· [bookmark: _Int_Xg8aoEpx]Formative: comprehension tasks using real-world texts; vocabulary checks; retrieval quizzes.  
· [bookmark: _Int_9VVaE6vH]Check point: qualification-style reading task.  
· [bookmark: _Int_ryDWHJ2q]Summative (end of unit): end of unit EL1/2 reading assessment.  


	Spring
	Entry Level 1/2 Writing
	· Effective writing matches the purpose and audience of the task. 
· Sentences need capital letters, full stops, and accurate spelling to be understood clearly. 
· Different formas such as emails, forms, and letters have specific conventions. 
· Ideas are easier to follow when they are presented in a logical order. 
· Proofreading improves accuracy and clarity.
	· Complete forms using accurate personal details. 
· Write clear notes, messages, emails, and short letters. 
· Use conjunctions to link ideas. 
· [bookmark: _Int_qN6G0aAl]Spell common words and apply prefixes and suffixes. 
· Organise ideas into simple paragraphs. 
· Proofread and correct punctuation, grammar, and spelling errors.

	· Formative: emails, forms and letters, SPaG checks; proofreading; retrieval quizzes
· Check point: qualification-style writing task
· Summative (end of unit): end of unit EL1/2 writing task


	Summer
	Entry Level 1/2 Speaking and Listening
	· Successful communication involves listening carefully and responding appropriately. 
· Turn-taking helps discussions remain focused and respectful. 
· Questions can be used to clarify understanding. 
· Opinions are more effective when supported with reasons. 
· Tone of voice and body language influence communication.
	· Listen for key information and follow spoken instructions. 
· Ask and answer questions relevant to the discussion. 
· Express opinions and give simple reasons. 
· Participate appropriately in paired and group discussions. 
· Use clear speech and appropriate volume. 
· Respond politely to the views of others.

	·  Formative: Role play, discussions, presentations, retrieval practice, low-stakes quizzing

· Check point: assessed paired discussion

· Summative (end of unit): end-of-unit speaking and listening assessment







	Year Group: 11 (GCSE); 13 (GCSE)

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	Paper One Imaginative Writing and SLEs
	· Perceptive responses to unseen fiction are conceptual and explore the relationship between language, structure, and meaning. 
· Writes use narrative perspective, description, and structural shifts to shape atmosphere, character, and tension. 
· [bookmark: _Int_UegHjx3a]Effective evaluation considers how and why writers make particular choices and the impact that these have on the reader.
· High-quality imaginative writing is crafted deliberately, with conscious control of: setting, characterisation, pace, and narrative structure. 
· Sophisticated writing uses varied sentence forms, wide-ranging punctuation, and ambitious vocabulary to achieve precise effects. 
· Successful SLE presentations are logically organised, clearly communicated, and adapted to suit an audience. 
· Reflection on mock performance identifies misconceptions and informs targeted improvement.
	· Analyse unseen fiction extracts using concise textual references and subject specific terminology. 
· Explain and evaluate how language and structure create atmosphere, tension, and character development. 
· Construct conceptual analytical paragraphs and extended responses. 
· Plan and write descriptive and narrative responses with clear narrative control and purposeful structural choices. 
· Use ambitious vocabulary and a wide range of punctuation accurately for effect. 
· Edit and redraft writing to improve technical accuracy, cohesion, and impact. 
· Plan, rehearse, and deliver a formal spoken presentation. 
· Respond thoughtfully and confidently to audience questions.

	· Formative: stand-alone timed questions 1-4; retrieval quizzes; presentation rehearsals, comprehension tasks

· [bookmark: _Int_ibHaWkgv]Check point: timed paper 1 section and practice SLE.  

· [bookmark: _Int_wmufblde]Summative (end of unit): Full paper 1 mock and completed SLE.  


	Spring
	Paper Two Transactional Writing Non Fiction and SLEs 
	· Non-fiction writers communicate viewpoints, perspectives, and arguments through deliberately language and structural choices. 
· Comparison requires synthesis of ideas, attitudes, and methods across two texts. 
· Transactional writing must adapt tone, register, and structure to match purpose, audience, and form. 
· Persuasive writing is most effective when ideas are logically sequenced and supported by rhetorical techniques. 
· High-level responses sustain a coherent line of argument and maintain technical accuracy throughout. 
· Reflecting on mock outcomes helps students prioritise revision and address recurring weaknesses.
	· Summarise similarities and differences between texts. 
· Compare writers’ viewpoints and methods using integrated evidence. 
· Analyse how non-fiction writers use language and structure to shape readers’ opinions. 
· Write speeches, letters, articles to argue, persuade, and advise. 
· Use rhetorical devices such as repetition, direct address, anecdote, and emotive language effectively. 
· Sustain a coherent argument across an extended response. 
· Proofread and edit writing for accuracy and clarity under timed conditions. 
· Apply feedback from mocks to improve future responses.

	· Formative: timed paper 2 questions; comparison practice; retrieval quizzes; comprehension tasks
· Check point: timed comparison, transactional writing task

· Summative (end of unit): Full paper 2 mock 


	Summer
	Individualised Revision
	· Effective revision is driven by diagnostic assessment and focused on specific areas for improvement. 
· Exam mastery requires flexible application of reading and writing skills across unfamiliar texts and tasks. 
· Repeated retrieval and deliberate practice strengthen long-term retention. 
· Time management, self-regulation, and technical accuracy are critical to exam success.

	· Use feedback to improve and close gaps in my learning. 
· Select and apply appropriate revision strategies.
· Complete full papers under timed conditions. 
· Use mark schemes and exemplar responses to self-assess and improve. 
· Refine weaker reading and writing skills through focused practice.

	· Formative: personalised retrieval and QLA based intervention tasks

· Check point: timed exam style questions focusing on weakest areas for gap filling

· Summative (end of unit): full paper 1 
`





	Year Group: 11 (Functional Skills); 12 (Functional Skills); 13 (Functional Skills)

	Term/Half Term
	Topic / Subject
	CORE KNOWLEDGE
What declarative/procedural knowledge will they have at the end of this topic?

	ASSESSMENT

	
	
	Learn that …
	Learn how to …
	

	Autumn
	Entry Level 3: Reading
	· EL3 reading builds on earlier reading skills and requires us to interpret longer and more complex practical texts independently. 
· Writers organise information using headings, subheadings, bullet points, tables, diagrams, and images to support understanding. 
· Main ideas are often supported by relevant detail and examples.
· Some meanings are explicit whereas others must be inferred from contextual clues. 
· Vocabulary, layout, and structure are deliberately selected to match purpose and audience. 
· Different text types (such as articles, leaflets, emails, and web pages) have recognisable features and conventions. 
· Secure reading skills are essential for employment, independent living, and progression to higher-level qualifications.
	· Identify purpose, audience, and main ideas in a range of practical texts. 
· Locate and synthesise information from multiple sections of a text. 
· Distinguish between essential information and supporting detail. 
· Make straightforward inferences using evidence from the text. 
· Interpret information presented in tables, lists, diagrams, and images. 
· Use dictionaries and context clues to understand unfamiliar vocabulary. 
· Follow detailed written instructions accurately.
· Complete qualification-style reading questions independently and within a time limit.
	· Formative: retrieval quizzes, comprehension tasks, inference, and vocabulary tasks
· Check point: qualification-style EL3 reading assessment
· Summative (end of unit): End of unit EL3 reading assessment


	Spring
	Entry Level 3: Writing
	· EL3 requires greater independence, accuracy, and control than previous units taught. 
· Effective writers shape their writing by purpose, audience, tone, and format. 
· Different forms such as letters, emails, reports, and articles have distinct structural conventions. 
· Clear writing is organised logically into linked sentences and paragraphs. 
· Accurate spelling, punctuation, and grammar improve clarity and professionalism. 
· Planning, proof-reading, and redrafting are essential components of effective and successful writing. 
· Writing skills are critical for employment and everyday communication.

	· Plan ideas before writing and organise these ideas into a logical and purposeful sequence. 
· Write formal and informal emails, letters, reports, and short articles. 
· Use paragraphs and cohesive devices to structure ideas clearly. 
· Select vocabulary and tone appropriate to the intended audience. 
· Apply accurate spelling, punctuation, and grammar consistently. 
· Use conjunctions and sequencing language to develop ideas.
· Proofread and correct errors independently. 
· Complete extended, qualification style writing tasks within a set time limit.
	· [bookmark: _Int_JJQWGs1u]Formative: formal emails, letters, and reports, retrieval quizzes, proofreading, and editing.  

· Check point: qualification style EL3 writing task

· Summative (end of unit): End of unit EL3 writing assessment


	Summer
	Entry Level 3: Speaking and Listening
	· EL3 speaking and listening extends earlier communication skills by requiring us to communicate more confidently and independently. 
· Effective spoken communication depends on clear expression, active listening, and respectful interaction. 
· Discussions are more productive when participants take turns, respond appropriately, and build on the ideas of others. 
· Opinions can be used to clarify understanding and deepen discussion. 
· Voice, pace, volume, and body language affect audience engagement. 
· [bookmark: _Int_mtqKnKWU]Strong communication skills are essential for: interviews, teamwork, and workplace success.
	· Listen attentively and identify key information. 
· Ask and answer relevant questions and extend understanding. 
· Express opinions clearly and justify them with supporting reasons. 
· Participate confidently in paired and group discussion. 
· Adapt tone, language, and body language to suit the context. 
· Deliver a short presentation with a clear beginning, middle, and end. 
· Respond constructively to the views and questions of others. 
· Evaluate and improve spoken performance using feedback.

	· [bookmark: _Int_VN9fy378] Formative: group discussions, interview role-play and presentations, retrieval quizzes.  

· [bookmark: _Int_2pQ9cuG8]Check point: assessed presentation or group discussion.  
· Summative (end of unit): end of unit EL3 speaking and listening assessment.
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